of technology in intercultural communication, its potential challenges and benefits, and how such assignments can enhance the development of interactive intercultural communication among the participants.
Language Learning and Technology
The use of computers in language learning has begun to evolve from only using computer programs for grammar and vocabulary drills to being more interactive. Especially with the increased presence of the Internet and its expanding capabilities, specifically the evolution of Web 2.0 and the interactivity it allows, language teachers are finding a multitude of uses for Internet technology.
In his introduction to English Language Teaching in the
Internet-Assisted Environment Krajka (2007) Krajka, 2007, p. 101) . He emphasizes that in order for the blog to be an effective language teaching tool it must "be skillfully interwoven with the contents of the course" (p. 101) to create a two-way relationship of teacher structure and student input. Warschauer (1996) compared the "equality of student participation in two modes: face-to-face discussion and electronic discussion" (p. 7). The research literature he cited supported his findings: electronic communication tends to promote more and more equal participation. He concluded that the electronic forum allows shyer students to feel more comfortable, and "that lack of oral fluency (or confidence in oral fluency) and discomfort in speaking out are important factors in determining students' relative participation in face-to-face and electronic mode" (p. 21).
Even though the language was more complex, he found that "the electronic discussion had fewer of the interactional features -such as questioning, recasting, confirmation checks, and paraphrasing -that are often found in face-to-face interaction and which are viewed as important for language learning" (p. 22). He also found that teachers have other motivations for using it in the language classroom, "including the desire to provide authentic Overall, the students enjoyed the activity and thought they benefited from it. Many thought that communicating using English and corresponding with students in the US was exciting. Liaw (2006) also commented that "due to familiarity with the discussion topics, the EFL students found the intercultural communication exciting yet not intimidating" (p. 57). The two drawbacks that students reported were that there were problems with technology and the different academic calendars in the two countries created a shortened timeframe for the activity. The students used a commercial blog technology selected by the Taiwanese which they had used for a previous assignment. They thought it would be fairly easy for everyone to learn to use. The students were instructed to introduce themselves, and then had a choice of discussion topics to select from, all related to gender issues, a topic chosen by the Taiwanese students. The topics were: female stereotypes in the country; male stereotypes in the country; gender stereotypes and the media; and gender equality/inequality. In that way, groups were selfdetermined by the students according to the topic of interest in rather than groups being pre-determined by the instructors. Therefore, even if some students did not participate, or did not participate actively, there were enough participants to carry on a discussion.
Another strategy that was implemented was that the students in Taiwan and in Israel were given the assignment earlier than the American students so that they could have extra time to prepare their posts. These students were also supposed to post their initial comments before the American students. There are two reasons for doing this.
Based on previous experiences, the instructors assumed that the non-native speakers' posts will be shorter and the English at a lower level than the native speakers'. The instructor also thought that the non-native speakers would be less intimidated if their posts were first, since they would not be able to compare them at this point to the native speakers' posts. The second reason was to give the American students a chance to see the level of English they were dealing with. The students from the US were not given specific instructions on how to write their postings, so that the instructor could see if there were any "natural" alterations in their language.
Before engaging in the assignment, the students were asked to volunteer to take part in a research project regarding this assignment. Those who volunteered to participate completed Pre-Activity and Post-Activity Questionnaires.
Sample, Data Collection, and Analyses
This research project of the online discussion activity uses mixed method, relying on a combination of written qualitative and quantitative survey questions, allowing data to be categorized to provide appropriate direction for the analysis. This section defines and identifies the sample for this first phase of the study, and outlines the method used.
Project participants were undergraduate students at a small public regional campus in the Midwest, and students in undergraduate English classes at a private university in
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Taiwan, and at a small public university in Israel. The sample population was 178 participants who volunteered to be part of the study. The research project conforms to Institutional Review Board (IRB) standards regarding consent, confidentiality, and privacy. Because of the narrow focus of this project, the participants must meet the criteria of the project precluding a random sample.
There were 31 undergraduate participants from the US 
Results
The data that focused on answering the two research questions were analyzed. The data analysis focused on what difficulties the participants thought they would have or
had, and what they thought they would learn and reported they had learned. Questions were isolated which specifically addressed these issues.
Pre-Activity Questionnaire
In the pre-activity survey the participants responded to 2 narrative questions:
· What do you think you will learn from this activity?
· What kind of problems do you think will have with this online activity?
The students from the US reported that they would learn more about other cultures and worldviews. Only 3 (10%) respondents referred to anticipating learning something about the other students' level of and ability with English.
About 18% of the Taiwanese respondents reported that they thought would learn more about other cultures and their views, but more (27%) responded that they would practice and/or improve their English. The Israeli participants not only saw this activity as a way to practice and improve their English (28%) and to learn about another culture (71%), but also as a way to meet new friends (25%).
(Note: the percentages reported will not equal 100% because some respondents did not reply and others provided more than one answer)
In the pre-activity questionnaire, students from Taiwan identified using English (61%), the concern that their English skills would not be good enough to communicate effectively, and the technology (31%) as being their biggest concerns. The students from Israel (71%) were more concerned about being able to communicate effectively in English. The American students (58%) identified "communication" as their biggest concern. The participants from the US were most concerned about not being understood by the other participants. In addition, 13% of the American students were concerned about the time needed to complete the assignment.
Post-Activity Questionnaire
In the post-activity questionnaire the participants responded to these questions: In the post-activity questionnaire, about the same number of Taiwanese responded that technology was a problem (28%) as reported in the Pre-Activity questionnaire, but many more identified using English as their biggest problem (93%). They responded that various language issues were the most difficult, from not understanding to not being able to express themselves well. The Israeli students also showed a difference. The Israeli respondents were concerned about language issues, but also mentioned technology and time issues. In the post-activity about 23% of them stated that using the technology was the biggest problem, and 34% reported using English. The American students (39%) reported various technical and technology issues as being the most difficult. Another 19% reported that another issue was that no one responded to their posts and 10% indicated that there were some language issues. They
could not understand what some of the other students had written.
The language issues for the groups were different. As might be expected, for the Taiwanese and Israeli participants language issues were one of their greatest concerns before starting the project and were reported as being one of their major difficulties. The students from the United States were aware that there might be communication issues based on language and were concerned about how to handle them.
Comparison of Pre-and Post-Activity Responses.
In comparing what the participants reported before and after the activity, the Taiwanese respondents reported that they were more concerned about technology issues before the activity and this was the second largest difficulty they reported on the post-activity questionnaire. The Israeli participants did not report much concern about technology issues before the activity, but reported it as their second largest difficulty once it was completed. Although the American students had reported little concern about technology in the pre-activity questionnaire, it was reported as their largest difficulty.
An analysis of what the participants learned versus what
they thought they would learn shows some differences among the groups as well. The American respondents reported before the activity that they thought they would learn about other cultures and the views of others. They reported after the activity that they did learn about the views of others and learned about similarities and differences among the three groups. The Taiwanese participants reported that they would practice and/or improve their English while learning about other cultures.
However, after the activity, they reported learning more about the other cultures and making contact and reported less about practicing English. The Israelis had reported that they thought they would learn more about other cultures while practicing English. They reported afterwards on the communication among the different groups.
The data from these questionnaires shows that there were some differences in the ways that native and non-native speakers of English reported what they learned and their concerns. The Taiwanese and Israeli students expressed concern about their use of English in general. However the students from the United States view the language issues as "communication" issues. In the pre-activity questionnaire they expressed the concern that they might not be understood. However, in the post-activity questionnaire, they expressed that they were not able always to understand what the others wrote, and they were unsure how to handle these communication breakdowns.
However, an analysis of their responses elicit the conclusion that the fact of communication among the three groups took on more importance than the fact that it was an English exercise for the Taiwanese and Israeli students.
Therefore, all groups considered the activity an intercultural communication exercise.
An analysis of two scaled response questions provides further information about how much participants thought they learned ( Table 2 ). The two questions are: suggesting having a different topic, and 6% identifying time issues, and 13% saying that the format needed to be simplified. However, the largest numbers of American participants identified the need for more structure in the activity, with 10% suggesting that partners be assigned and 19% requesting more structure to the assignment, in general. Table 3 shows some of the students' comments.
The students by and large mentioned various ways in which the structure and set up of the project could be improved.
Some specific suggestions were to spread it out over the entire semester, assign groups, have a set schedule, and to have a set objective rather than a timeframe.
Discussion
The problems reported by participants in this online assignment included technical issues, logistical issues, and linguistic issues which are similar to those were reported in several previous studies. In addition to problems, participants in previous studies and in this study reported enjoying doing the project and felt successful when they actually communicated with another person from the other culture. This study also correlated to previous studies in that the participants perceived that the assignment was successful intercultural communication.
One conclusion that can be drawn from the analysis of these data is that technology issues are important and It is also evident from the data that planning must take into account the different needs and expectations of native and non-native speakers of English. The inclusion of language objectives which promote greater interactivity could help native speaker participants to pay more given-and-take of ideas.
Therefore, in future projects of this sort, the suggestions from students to create a project with more structure would be taken into account. As some students suggested, perhaps putting students in groups rather than having them respond randomly would create more interactivity. Creating an assignment which focuses on objectives could create a stronger pedagogical framework, while offering more flexibility for when and how the participants interact.
Implications for Further Research
The significance of this project is that participants from give-and-take that provokes discussion and moves it beyond the initial interaction.
